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Abstract: 

 

The growing urgency of environmental degradation, economic instability, and social 

inequality has elevated sustainability from a peripheral concern to a central principle 

in global development discourse. Higher education institutions, particularly business 

schools, are increasingly expected to produce graduates equipped with 

sustainability competencies that integrate environmental responsibility, ethical 

leadership, and long-term value creation. This paper examines the integration of 

sustainability into business education curriculum in Nigeria. Using a qualitative 

analytical approach grounded in Education for Sustainable Development (ESD), 

Triple Bottom Line theory, and Stakeholder theory, the study evaluates the current 

structure of business education in Nigeria, identifies systemic challenges to 

curriculum reform, and proposes a four-pillar strategic integration framework. The 

study argues that sustainability must be mainstreamed across core business 

disciplines rather than confined to elective or peripheral modules. The paper 

concludes with policy recommendations for government agencies, accreditation 

bodies, and institutional leadership. Integrating sustainability into business 

education is not only a global necessity but also a strategic national development 

imperative for Nigeria. 
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1. Introduction 

The 21st century is characterized by complex global challenges including 

climate change, biodiversity loss, economic inequality, corporate governance 
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failures, and unsustainable consumption patterns. These challenges have 

redefined the role of business and management education worldwide. 

Universities are no longer expected merely to produce technically competent 

graduates but also ethically conscious leaders capable of navigating 

sustainability dilemmas. The global push for sustainable development has 

placed increasing pressure on higher education institutions to equip future 

leaders with the knowledge, skills, and values necessary to address pressing 

environmental, social, and economic challenges. Sustainability, broadly refers 

to the meeting of  needs of the present without compromising the ability of 

future generations to meet their own needs, and it has become a central pillar 

of responsible management and business practice. In particular, business 

education plays an important role because graduates often enter positions 

where they influence corporate strategies, supply chains, entrepreneurship, 

and resource allocation. 

Nigeria, as Africa’s most populous nation and one of its largest economies, 

faces significant environmental and socio-economic challenges, including oil 

pollution in the Niger Delta, waste management crises, youth unemployment, 

and infrastructural deficits. These challenges overlaps with the United Nations 

Sustainable Development Goals (SDGs), particularly SDG 4 (Quality 

Education), SDG 8 (Decent Work and Economic Growth), SDG 12 (Responsible 

Consumption and Production), and SDG 13 (Climate Action). These realities 

highlights he necessity of aligning business education with sustainable 

development principles. Business education offered across universities, 

polytechnics, and colleges of education, traditionally emphasizes profit 

maximization, accounting, marketing, and administrative skills over 

sustainability. 

Despite Nigeria’s commitment to the Sustainable Development Goals (SDGs), 

sustainability integration in business education remains fragmented and 

underdeveloped. For instance, only a small fraction of institutions meaningfully 

incorporate topics such as environmental responsibility, circular economy, 

green entrepreneurship, or ethical decision-making into their curriculum. 

Many programs still rely on outdated curricula that prioritize traditional 

vocational skills over holistic, future-oriented competencies needed for a green 

economy. This gap is alarming because business graduates are expected to 

drive Nigeria's economic diversification beyond oil dependency, foster inclusive 

growth, and build resilient enterprises. Without deliberate curriculum reform, 

the country risks producing professionals ill-equipped to navigate 

sustainability risks or capitalize on green opportunities such as renewable 
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energy, sustainable agriculture, waste management, and climate-resilient 

businesses. Policy frameworks provide some foundation but fall short in certain 

areas. Nigeria's National Policy on Education emphasizes national development 

and skill acquisition, yet it offers limited direct guidance on integrating 

sustainability or Education for Sustainable Development (ESD). Alignment with 

broader national strategies and international commitments remains 

inconsistent, with only a handful of Nigerian business schools actively 

engaging with global responsible management initiatives. This paper 

investigates how sustainability can be systematically integrated into Nigeria’s 

business education curriculum and proposes a structured reform framework 

suitable for higher institutions including universities, polytechnics, and 

colleges of education. 

 

2. Literature Review  

(Nnam et al, 2025) conducted an  analysis of accounting curriculum across 76 

Nigerian universities to determine the extent of sustainability integration in an 

emerging economy context. Using a list of 62 sustainability related keywords 

drawn from established literature, the study examined undergraduate 

accounting programs through web-based qualitative content analysis, focusing 

on course titles, descriptions, learning outcomes, and structures. Their 

findings revealed a notably low level of integration: only 16 out of the 62 

keywords appeared across the curricula of just 25 universities (32.9%), with a 

total of 194 keyword occurrences. The most frequent terms were 

“environmental” (102 times), “sustainability” (34 times), and “social” (4 times), 

appearing primarily in courses such as Corporate Reporting, Environmental 

Accounting, and Management Accounting. Even the Core Curriculum 

Minimum Academic Standard (CCMAS) for accounting which constitutes about 

70% of programs nationwide contained only four sustainability related 

keywords in a single course. The article further highlights that where 

sustainability content exists, it is often superficial and not deeply 

embeddedwithin core accounting courses. Instead, sustainability-related topics 

tend to appear in isolated modules or elective courses, limiting their impact on 

students’ overall competencies. This aligns with global critiques of business 

education, where sustainability is frequently treated as an add-on rather than 

a foundational component of curriculum design. (Nnam et al, 2025) 

recommended urgent curriculum review and revision by regulatory bodies such 

as the National Universities Commission (NUC), incorporation of all 17 SDGs 

into accounting programs, and collaboration among educators, professional 

bodies, and stakeholders. The study noted that challenges such as limited 

resources, policy inconsistencies, and institutional inertia are common barriers 
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to curriculum transformation. However, it emphasizes that these constraints 

also present opportunities for innovation, particularly through curriculum 

redesign, stakeholder collaboration, and adoption of international best 

practices. 

(Abudu et al, 2024), examines the current state of business education in 

Nigeria with the  focus being on sustainability-oriented practices. The paper 

discusses the need to align higher education with evolving global economic, 

technological, and sustainability demands. It states that business education 

plays a strategic role in equipping students with the competencies needed to 

navigate modern business environments characterized by rapid technological 

change and sustainability challenges.  A major contribution of the article lies in 

its identification of key challenges undermining sustainable business education 

in Nigeria. One critical issue highlighted is the ineffective implementation of the 

Student Industrial Work Experience Scheme (SIWES), where students are often 

placed in organizations that do not provide meaningful practical exposure. This 

limits the development of hands-on skills essential for sustainability in 

business practice. Additionally, the study points to inadequate funding as a 

persistent constraint, affecting the availability of modern equipment, 

infrastructure, and learning resources necessary for quality training. Another 

important theme in the article is the mismatch between curriculum content 

and contemporary industry needs. The authors argue that outdated 

curriculum hinder the ability of graduates to compete effectively in a globalized 

and sustainability-driven economy. This aligns with other literature 

emphasizing the need for curriculum reform to incorporate modern tools, 

emerging business models, and sustainability principles. The absence of up-to-

date facilities and teaching tools further aggravates this gap, limiting students’ 
ability to acquire relevant competencies. In response to these challenges, the 

study proposes several practical solutions aimed at enhancing sustainability in 

business education. Key recommendations include the provision of modern 

equipment and technological tools to support experiential learning, continuous 

updating of facilities to reflect current industry standards, and improved 

funding mechanisms for business education programmes. The authors also 

stress the importance of aligning educational practices with technological 

advancements to ensure that graduates are adequately prepared for future 

workforce demands.  

(Uke and Inyang, 2026) examined the impact of challenges facing green 

business education on sustainable economic development in Nigeria. Their 

conceptual review reinforce that green business education equips individuals 
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with the knowledge, skills, and values needed to integrate sustainability 

principles into business practices, foster innovation, and promote ethical and 

socially responsible decision-making. In the Nigerian context, where the 

economy has long depended on resource-intensive sectors such as oil and gas, 

the authors argue that green business education can drive economic 

diversification, create green jobs, support environmentally responsible 

entrepreneurship, and align with the United Nations Sustainable Development 

Goals (SDGs), particularly those related to decent work, innovation, climate 

action, and responsible consumption. The study identifies a range of critical 

challenges hindering the effective development and implementation of green 

business education. These include inadequate funding, outdated curricula that 

lack sufficient sustainability content, limited institutional support, a shortage 

of skilled business educators trained in green concepts, poor infrastructure 

and teaching facilities, weak policy frameworks, and insufficient industry-

academia collaboration. The authors link these barriers directly to broader 

systemic issues in Nigerian business education, such as limited practical 

training opportunities and inadequate resources for hands-on learning. They 

emphasize that without addressing these obstacles, the potential of business 

education to build a resilient, environmentally conscious economy will remain 

unrealized. (Uke and Inyang, 2026) conclude that green business education is 

a vital tool for achieving sustainable economic development by promoting 

sustainable business practices, resource efficiency, innovation in areas such as 

renewable energy and waste management, ethical leadership, and the creation 

of green jobs. They recommend coordinated multi-stakeholder action, including 

government policies that mandate the integration of green and sustainability 

concepts into business curricula at all levels, increased budgetary allocation 

and public-private partnerships for funding, curriculum updates with 

interdisciplinary focus, continuous educator training, emphasis on experiential 

learning (e.g., internships, incubators, and green business projects), 

strengthened industry partnerships, infrastructure investment, and public 

awareness campaigns to enhance access and equity. 

(Odia, 2020) highlighted the limited integration of sustainability in Nigerian 

universities and business schools, noting that most institutions still rely on 

outdated National Universities Commission (NUC) Benchmark Minimum 

Academic Standards with minimal SDG content. The study argued that 

Nigerian higher education lacks a clear framework for embedding sustainability 

across curricula, research, campus operations, and partnerships, with few 

universities signing onto UN PRME or other sustainability declarations. Key 

challenges include conservative curricula, insufficient staff training, lack of 
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political will, and poor interdisciplinary approaches. Odia recommended 

curriculum revision, capacity building for educators, adoption of PRME 

principles, and stronger leadership to align business education with the UN 

2030 Agenda and Sustainable Development Goals. 

 

3.0. Methodology  

This study adopts a qualitative desk-based approach to explore the integration 

of sustainability into business education curriculum in Nigeria. By reviewing 

existing literature, policy documents, and reports, the research captures both 

conceptual insights and practical realities. This method allows for a 

comprehensive understanding of policy gaps, teaching approaches, and 

implementation challenges without the need for new field data. 

The study draws on secondary sources, including academic journal articles, 

government policy documents (such as the National Policy on Education and 

NUC Benchmark Minimum Academic Standards), reports from UNESCO and 

UN PRME, and recent empirical studies on Nigerian business and accounting 

education. Key sources were selected through targeted searches using terms 

like “sustainability in business education Nigeria”, “green skills curriculum”, 
“Education for Sustainable Development”, and “implementation framework”. 
Materials were carefully read, summarised, and synthesised to identify 

common themes, gaps, and best practices. The analysis focuses on three main 

areas: 

• Existing education policies and the need for stronger sustainability 

mandates. 

• Effective pedagogical (teaching) strategies suitable for Nigerian 

institutions. 

• Development of a practical step-by-step implementation framework. 

Global examples of sustainability integration in business education were 

examined and adapted to Nigeria’s local context, including challenges such as 

limited funding, infrastructure constraints, lecturer capacity, and regulatory 

coordination. Thematic synthesis was used to organise findings, highlight 

barriers, and propose realistic recommendations. 

This approach was chosen because it is cost-effective and enables a broad 

overview of current knowledge. It supports the creation of actionable 

suggestions for policymakers, university administrators, and business 

educators in Nigeria. The study is purely conceptual and relies on triangulation 
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of multiple secondary sources to ensure balanced and context-relevant 

conclusions. 

3.0.1 Rationale for Integrating Sustainability into Business Education in 

Nigeria 

 Economic Transformation 

Nigeria’s transition toward economic diversification requires sustainable 

entrepreneurship and innovation. Business graduates must design enterprises 

that are environmentally responsible and socially inclusive. 

 Environmental Realities 

Oil spills, deforestation, desertification, and pollution demand managers 

trained in environmental risk assessment and mitigation. 

 Global Employability 

Multinational corporations increasingly demand ESG-literate graduates. 

Without sustainability competencies, Nigerian graduates risk global 

marginalization. 

 Alignment with SDGs 

Goal 4 (Quality Education), Goal 8 (Decent Work and Economic Growth), Goal 

12 (Responsible Consumption), and Goal 13 (Climate Action) directly relate to 

business education reform. 

 

3.0.2. Challenges to Integration 

Curriculum Rigidity 

The process of updating business education curricula in Nigeria is often slow 

and complicated due to heavy institutional bureaucracy. Approval procedures 

involving multiple layers of committees and regulatory bodies make it difficult 

to introduce new sustainability content quickly. 

 

 Faculty Capacity Gaps 

Many business educators in Nigerian institutions lack adequate training in 

sustainability concepts and modern teaching methods. As a result, lecturers 

often feel unprepared to teach topics such as green entrepreneurship, climate 

risk, or circular economy, leading to superficial coverage or complete avoidance 

of these areas. 

 

 Resource Constraints 

Limited funding, inadequate teaching materials, and scarcity of relevant local 

case studies continue to hinder effective integration of sustainability. Most 

institutions lack access to updated resources, simulation tools, or industry 

partnerships needed to deliver practical and experiential learning on 

sustainability issues. 
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 Policy Inconsistency 

There is a noticeable absence of strong, consistent regulatory mandates from 

bodies such as the National Universities Commission (NUC), National Board for 

Technical Education (NBTE), and National Commission for Colleges of 

Education (NCCE). Without clear national policies requiring sustainability as a 

compulsory component, integration efforts remain fragmented and optional 

across institutions. 

 

 Resistance to Change 

Traditional profit-maximization mindsets still dominate many business schools 

in Nigeria. Both lecturers and administrators often view sustainability as an 

extra burden rather than a core requirement for modern business education. 

This resistance slows down curriculum reform and limits the adoption of 

innovative pedagogical approaches. 

 
 

4. Findings 

4.1 The State of Business Education Curriculum in Nigeria  

Business education in Nigeria is delivered across universities (B.Sc., B.Ed., 

MBA), polytechnics (ND/HND), and colleges of education (NCE Business 

Education). The core courses typically include accounting, marketing, 

management, entrepreneurship, finance, business law, and economics. 
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Sustainability topics, when included, are often limited to brief discussions 

under corporate social responsibility (CSR) or environmental management. 

There is little to no evidence of structured learning outcomes, interdisciplinary 

projects, or practical experiences related to green entrepreneurship, climate 

risk, or sustainable business models. 

The Benchmark Minimum Academic Standards (BMAS) and Core Curriculum 

Minimum Academic Standards (CCMAS) issued by regulatory agencies such as 

the National Universities Commission (NUC) provide only for limited explicit 

guidance on sustainability. This situation has contributed to curriculum 

inertia, where programmes remain focused on traditional vocational skills 

instead of preparing graduates for a green and sustainable economy. The 

lackluster attitude of lecturers does not help the situation as many have 

limited training or personal interest in sustainability topics and continue to 

teach using traditional lecture-based methods. Many perceive sustainability as 

an additional burden rather than a necessary competency, resulting in minimal 

effort to update course content or adopt innovative teaching approaches. This 

indifferent attitude among lecturers further slows down curriculum reform and 

weakens the overall quality of sustainability education in Nigerian business 

programmes. 

4.2 Current Understanding of Sustainability in Nigerian Business 

Education 

Sustainability is widely understood as development that meets present needs 

without compromising the ability of future generations to meet their own. 

Within business education, this concept extends beyond environmental 

concerns to include a balanced integration of economic performance, social 

responsibility, and environmental stewardship often referred to as the “triple 

bottom line.” This principle, implies that business graduates should be 

equipped not only with profit-oriented skills but also with the capacity to make 

ethical decisions, manage resources responsibly, and contribute to long-term 

societal well-being. However, in practice, the depth and consistency of this 

understanding within Nigerian higher education remain limited. 

Across many Nigerian universities, sustainability is still perceived as a 

peripheral concept rather than a foundational element of business education. It 

is frequently confined to isolated topics such as business ethics, corporate 

social responsibility, or environmental management, rather than being 

systematically embedded across core courses like accounting, finance, 

marketing, and management. As a result, students are often exposed to 

sustainability in a fragmented manner, which weakens their ability to apply it 
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holistically in real-world business contexts. This fragmented approach reflects 

a lack of clarity about sustainability as an integrative framework for decision-

making. 

Furthermore, the current teaching approach tends to emphasize theoretical 

knowledge over practical application. While students may learn definitions and 

principles of sustainability, they are rarely engaged in experiential learning 

through case studies, simulations, or industry-based projects that would help 

them to internalize and understand these concepts. This gap between 

knowledge and practice limits the development of critical components such as 

systems thinking, problem-solving, and strategic foresight, which are essential 

for addressing complex sustainability challenges. 

Another restriction of the current understanding is the limited alignment with 

global sustainability frameworks, such as the United Nations Sustainable 

Development Goals (SDGs). Although these frameworks provide a 

comprehensive guide for integrating sustainability into education and business 

practices, their incorporation into Nigerian business curricula remains 

inconsistent, almost like a pick and choose situation, where business owners 

are quick to neglect it when it does not benefit them. This disconnect reduces 

the global relevance and competitiveness of graduates, as they may lack 

familiarity with internationally recognized sustainability standards and 

practices. 

Overall, the current understanding of sustainability in Nigerian business 

education can be described as emerging but underdeveloped. While there is 

growing awareness of its importance, this awareness has not yet translated 

into comprehensive curriculum integration or transformative educational 

practices. Sustainability remains more of an “add-on” than a guiding principle, 

resounding the need for a more deliberate and systemic approach to 

embedding it at all levels of business education. This gap underscores the 

urgency for a multi-level transformation framework that aligns policy, 

institutional strategies, and pedagogical practices toward achieving meaningful 

and lasting sustainability integration. 

 

4.3 Theoretical Foundations and Their Implementation Gap 

The Triple Bottom Line (TBL) theory, which emphasises People, Planet, and 

Profit as interconnected dimensions of organizational performance, is 

conceptually relevant to business education in Nigeria but remains largely 

underutilised in practice. While the framework encourages a holistic evaluation 

of business success, most business curricula in Nigerian higher education 

institutions continue to prioritise financial profitability and shareholder value 

maximisation. Environmental sustainability and social equity considerations 
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are often treated as secondary concerns or discussed only in passing, rather 

than being integrated into core analytical and decision-making frameworks. 

This narrow focus limits students’ ability to understand the long-term 

implications of business activities on ecosystems and society, and constrains 

their preparedness for emerging global sustainability standards. 

Similarly, the principles of Education for Sustainable Development (ESD) which 

promote critical thinking, interdisciplinary learning, ethical reasoning, and 

responsible action, are not systematically embedded within teaching and 

learning processes. In many cases, pedagogical approaches remain lecture-

based and exam-driven, with limited opportunities for experiential learning, 

problem-solving, or engagement with real-world sustainability challenges. As a 

result, students may acquire theoretical knowledge without developing the 

competencies needed to apply sustainability concepts in practical business 

contexts. The absence of ESD-oriented teaching methods also reduces the 

potential for transformative learning, where students critically reflect on values, 

assumptions, and long-term societal impacts. 

In the same vein, Stakeholder Theory, which advocates for the creation of value 

for a broad range of stakeholders including employees, communities, 

customers, and the natural environment is only partially reflected in current 

curricula. It is typically introduced within courses on business ethics or 

corporate social responsibility, but its broader strategic implications are rarely 

explored in depth. Consequently, students may not fully appreciate how 

stakeholder considerations can be integrated into core business functions such 

as strategy, operations, finance, and marketing. This limited application 

reinforces a shareholder-centric mindset, rather than fostering a more inclusive 

and sustainability-oriented perspective on business management. 

Overall, while these theoretical frameworks TBL, ESD, and Stakeholder Theory 

are acknowledged only within academic discourse, their practical integration 

into Nigerian business education remains fragmented and insufficient. This 

gap highlights the need for a more deliberate and structured approach to 

embedding sustainability theories into both curriculum content and 

pedagogical practices, ensuring that they move from abstract concepts to 

practical implementation.  
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4.4 Global Trends Compared with Local Practices 

Globally, leading business schools have successfully mainstreamed 

sustainability into their programmes. For example, IE Business School (Spain) 

is ranked among the top for ESG and sustainable management teaching, with 

extensive courses on sustainable finance and climate-related topics. MIT Sloan 

School of Management (USA) integrates sustainability across its core 

curriculum and offers a popular Sustainable Business Lab where students 

work on real-company projects. INSEAD (France/Singapore) has embedded 

sustainability into all core MBA courses and introduced dedicated 

sustainability capstone projects. Other notable examples include Yale School of 

Management (USA) and UC Berkeley Haas School of Business (USA), which 

offer strong programmes in sustainable finance, impact investing, and climate 

risk management, along with social entrepreneurship initiatives. Many 

accreditation bodies now evaluate programmes based on sustainability 

engagement, and several MBA programmes require sustainability-focused 

capstone projects. 

In contrast, Nigerian business education shows slow progress. Only a few 

institutions, such as Lagos Business School (a long-standing PRME signatory 

since 2011 with a dedicated Sustainability Centre), actively participate in the 

UN Principles for Responsible Management Education (PRME). The majority of 

universities, polytechnics, and colleges of education still rely on traditional 

curricula with minimal sustainability content. 

 

5. Discussion  

The findings reveal a clear misalignment between the evolving global 

expectations of business education and the current structure of Nigerian 

programs. While sustainability has gained prominence internationally as a core 

competency, its integration within Nigeria remains superficial, fragmented, and 

largely symbolic. This suggests that the issue is not simply the absence of 

sustainability content, but a deeper systemic inertia embedded within 

curriculum design, regulatory frameworks, and educational culture. One of the 

most striking insights is the persistence of traditional, discipline-based 

curricula that priorities technical and profit-oriented skills over holistic, 

sustainability-driven competencies. Despite the availability of regulatory 

frameworks such as those provided by the National Universities Commission, 

sustainability is not explicitly positioned as a central learning outcome. This 

regulatory gap appears to reinforce institutional complacency, allowing 

universities and other higher education providers to maintain outdated 

program structures without significant pressure for reform. Consequently, 
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sustainability remains an “optional add-on” rather than a transformative 

principle guiding business education. 

The limited understanding of sustainability within Nigerian business education 

further compounds this issue. Although the concept is theoretically recognized, 

particularly through the lens of the Triple Bottom Line, however, its application 

is narrow and inconsistent. The tendency to confine sustainability to isolated 

topics such as corporate social responsibility reflects a reduced interpretation 

that strips the concept of its integrative potential. 

Moreover, the gap between theory and practice is evident in the weak 

implementation of frameworks such as Education for Sustainable Development 

and Stakeholder Theory. While these frameworks are acknowledged in 

academic discourse, their absence in teaching methodologies highlights a 

critical educational deficiency. The dominance of lecture-based, exam-oriented 

approaches limits opportunities for experiential learning, critical reflection, and 

real-world problem-solving.  

Another important dimension emerging from the findings is the role of 

lecturers. Their limited training and, in some cases, lack of motivation to 

engage with sustainability topics represent a significant barrier to change.  

When compared with global best practices, the disparity becomes even more 

pronounced. Leading institutions such as MIT Sloan School of Management, 

INSEAD, and IE Business School have moved beyond theoretical inclusion to 

full integration of sustainability across curricula, educational, and institutional 

strategy. These schools emphasize experiential learning, interdisciplinary 

collaboration, and industry engagement, often requiring students to participate 

in sustainability-focused projects. In contrast, only a limited number of 

Nigerian institutions, such as Lagos Business School, demonstrate a 

comparable level of commitment, for example through participation in global 

initiatives like the Principles for Responsible Management Education. This 

contrast highlights a critical problem which is Nigerian business education 

risks producing graduates who are not fully equipped to compete in a global 

economy increasingly shaped by sustainability standards, environmental 

regulations, and social accountability expectations. The limited alignment with 

international frameworks such as the United Nations Sustainable Development 

Goals further weakens the global relevance of Nigerian graduates, potentially 

affecting their employability and the competitiveness of local businesses. 

Taken together, these findings point to the need for a multi-level 

transformation. At the policy level, there is a clear need for stronger regulatory 

directives that explicitly integrate sustainability into curriculum standards and 

accreditation requirements. At the institutional level, universities must move 

beyond symbolic inclusion and adopt a whole-system approach that embeds 
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sustainability across courses, research, and community engagement. At the 

educational level, there must be a shift toward learner-centered, experiential 

approaches that foster critical thinking and practical application. 

 

 6.0 Recommendations  

This study proposes the following practical recommendations to successfully 

integrate sustainability into business education curricula in Nigeria: 

 Adopt the Four-Pillar Strategic Framework 

Institutions and regulatory bodies should implement the Four-Pillar Model for 

sustainability integration.  

i. Pillar One: Curriculum Mainstreaming:  Sustainability principles should be 

embedded across all core business courses such as Sustainable Marketing, 

Green Accounting, Ethical Leadership, Sustainable Supply Chain Management, 

and Climate Finance, rather than being offered only as isolated electives.   

ii. Pillar Two: Faculty Development: Regular professional development 

workshops, international exchange programs, research funding, and 

collaborative projects should be provided to equip lecturers with the necessary 

knowledge and skills in sustainability.   

iii. Pillar Three: Experiential Learning: Practical activities including industry 

sustainability audits, community-based projects, internships in green 

enterprises, and student-led innovation competitions should be introduced to 

give students hands-on experience.   

iv. Pillar Four: Policy and Accreditation Reform: Sustainability 

competencies should be included in national accreditation standards, with 

mandatory institutional sustainability reporting. 

  Shift to Innovative Pedagogical Approaches 

Business educators should move away from traditional lecture-based teaching 

toward more engaging and practical methods. These include case-based 

learning using local Nigerian environmental issues such as oil pollution in the 

Niger Delta or waste management in urban centers, problem-based learning, 

interdisciplinary collaboration with environmental science departments, 

simulation exercises on ESG decision-making, and service-learning projects. 

This shift will help students develop real-world problem-solving skills in 

sustainability. 

 Follow a Phased Implementation Roadmap 

A step-by-step approach is recommended to ensure smooth and sustainable 

change: 

Phase 1: Conduct a comprehensive curriculum audit and needs assessment in 

all business education programs.   

Phase 2: Invest in faculty capacity development through targeted training.   
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Phase 3: Pilot sustainability-integrated courses in selected institutions before 

full rollout.   

Phase 4: Align policies and revise accreditation standards at national and 

institutional levels.   

Phase 5:  Establish a robust monitoring and evaluation framework using 

indicators such as graduate sustainability competency assessments, employer 

feedback, research output on sustainability topics, and institutional 

environmental performance metrics. 

 

 Strengthen Policy Support and Collaboration 

To drive meaningful reform, the following actions are essential: 

The Federal Ministry of Education, in collaboration with the National 

Universities Commission (NUC), National Board for Technical Education 

(NBTE), and National Commission for Colleges of Education (NCCE), should 

mandate clear sustainability learning outcomes in all business education 

programs.   

Regulatory bodies should urgently revise the Benchmark Minimum Academic 

Standards (BMAS) and Core Curriculum Minimum Academic Standards 

(CCMAS) to include sustainability as a core component.   

Universities, polytechnics, and colleges of education should establish dedicated 

sustainability committees to oversee integration efforts.   

Strong partnerships with the private sector should be encouraged to support 

experiential learning, provide internship placements in sustainable enterprises, 

and fund green innovation projects.   

Sustainability education must be recognized as a national development priority 

in broader education reform agendas to align business education with Nigeria’s 

Sustainable Development Goals (SDGs) commitments. 

Implementing these recommendations will help Nigerian business education 

produce graduates who are not only competent in traditional business skills 

but also equipped to lead sustainable enterprises, drive green innovation, and 

contribute meaningfully to national development in a  

changing climate. 

 

7.0  Conclusion 

Integrating sustainability into business education in Nigeria is not optional; it 

is imperative. The rapidly evolving global business environment requires 

leaders capable of balancing economic performance with environmental 

stewardship and social equity. Nigerian higher institutions must adopt a 

systemic, multi-level approach to curriculum transformation. Through 

curriculum mainstreaming, faculty capacity development, experiential learning, 



      Journal of Research Administration                                                                                 Volume 9 Number 2 

www.journal-administration.com 504 

 

and policy reform, sustainability can become a defining feature of Nigerian 

business education. This integration will enhance global competitiveness, 

national development, and responsible corporate citizenship. 
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